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Abstract 
The paper presents the results of a research regarding the implementation of educational software in the classroom conducted on 
a sample of 212 pupils in primary schools. After applying the experimental factor, i.e. educational software the purpose of which 
is to encourage individual teaching, the pupils expressed their opinions of innovative approaches to teaching by means of 
questionnaires designed especially for the purposes of the research (Cronbach α=0,816 and Ferguson´s coefficient δ=0,912). The 
results of the research speak in favour of modern concepts. Almost two-thirds of surveyed pupils prefer learning through 
educational software and believe that it is the best way of learning at school. On the basis of the expressed pupils´ opinions one 
can conclude that learning through educational sofware fits the needs of contemporary pupils and that schools should be advised 
to apply the resources of information technologies for educational purposes to a far greater extent. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Education and Research Center. 
 Keywords: Educational software; School; Teaching process; Pupils; E-learning; Innovation 
1. Introduction 
Starting from the premise that modern schools are those which keep up the pace with technological changes for 
the purposes of effective learning and use that knowledge in the teaching process, as well as those in which the 
curricula is regularly improved with new technologies, it is inevitable that new educational technologies become 
their integral part. In a good school technology is not taught, but used during the lessons. In that context, the 
computers and technology represent very powerful and effective learning tools, and by using them pupils learn how 
to keep up the pace with technological development in order to improve their functional knowledge throughout their 
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lives. However, computers are not only used to study various school subjects through multimedia technologies, but 
also to secure the means necessary for mutual integration of the subjects, as well as for group and plenary lectures. 
Modern educational technologies are powerful tools which enable pupils to learn by using different computer and 
multimedia learning strategies, to develop their own learning styles, to use different means of obtaining knowledge, 
which is an excellent basis for the process of individualisation. The application of modern technologies in the 
process of enriching the learning resources is of an immense significance when it comes to keeping up the pace with 
changes in the field of education. Accordingly, in the recent years the use of new educational media has become a 
must in every school´s practice. Their application is necessary so that pupils can acquire the knowledge and 
competencies in the field of media literacy, which is necessary not only in the world of business, but also during 
one´s past time, which is increasingly ruled by computers and social networks (Dichanz, 1999). Educational media 
can significantly change the image and context of learning and teaching, because they open new perspectives on 
formal education quality improvement. 
In the range of different possibilities which are offered by new educational technologies in schools, the 
application of electronic textbooks and educational software in the teaching process are especially emphasised. 
Educational computer software represents intellectual technology and encompasses computer programmes which 
can be used in the teaching process, including programme languages, software tools, specific organisation of 
learning and teaching, as well as various teaching programmes based on logic and pedagogy and intended for pupils 
of different ages (Nadrljanski & Nadrljanski, 2008). Bearing this in mind, the application of educational software 
becomes an inevitable dimension of a modern school, and of its teaching and learning practice.  
1.1. Theoretical framework 
Due to a growing significance and applicability of information technologies to a modern society it is necessary to 
acquaint pupils and teachers with the media which can be applied to the school environment. The development of 
media competence is an inherent part of every school´s curricula. Nowadays every field uses technologies in its own 
way and each requires the knowledge of computers and necessary programmes. In that regard, modern educational 
technology becomes an increasingly unavoidable pedagogical tool which is applied to all levels of education, from 
pre-school institutions to institutions of higher education.  
Considering that schools represent the basic institutions of primary education, it is necessary that they become an 
IT environment for learning (Jones, 2003). However, such a statement imposes the question of preparedness of 
schools to perform such a complex and valuable task, i.e. the question of how stimulating an environment the school 
really is when it comes to the process of learning based on new information technologies? In that regard, the 
preparedness of schools can be considered in terms of possessing modern educational equipment, as well as in terms 
of adequate IT and methodological competencies of teachers to apply these means (Stanković, Stanisavljević 
Petrović & Anđelković, 2013). In the answers to these questions lie the reasons of an insufficient use of modern 
technologies in schools, especially in our region. However, this does not diminish the fact that the tools of modern 
educational technologies play a significant role in the current school context, because their usage during regular 
lessons and supplementary activities, as well as during extracurricular activities can significantly contribute to the 
improvement of a school process and education in general (Kapur, 2011; Bender & Waller, 2011). In addition to 
that, the majority of authors point out that it is the tools of educational technology that represent some of the most 
suitable, effective and lasting means of a school practice modernisation, especially with regards to teaching 
(Vilotijević, 1999; Gerlič, 2000; Mayer 2007). 
Contemporary authors draw attention to various possibilities for the application of the tools of modern 
educational technologies in the process of teaching by stating that computers, as educational tools, can significantly 
enrich teachers´ functions, if used for the purposes of different tutoring programmes, exercises, simulations or 
models creation, problem solving, or educational games. They can also perform the functions of working tools if 
used for data search, text processing, programme application, learning guidance, or even to train other people, if 
programme forms of a high level of interactive relationship for research and discovery are used (Taylor 1992; 
Norton & Wiburg 2003; Blažič 2007; Bitter & Pierson, 2002). Educational software ensures the teaching process 
quality improvement, because it offers the possibility of a visual presentation of knowledge, an extensive database 
of available information, and the possibility for the research into various topics. Furthermore, it offers the support 
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for individual learning styles, it provides the possibility of simulation within which, aside from navigation 
interactions, the pupils can use various intellectual tools, game playing, various materials, etc. Also, it opens the 
possibility of participating in communication networks which are open for discussion, exchange of opinions, 
thoughts and information on the problem at hand.  
In a school practice, the role of educational software as a modern interactive medium is to create preconditions, 
to enable and accelerate the process of learning and understanding of the topics, to increase the motivation and 
activity of pupils in the process of education, to secure the mastering of all levels of education, starting from the 
knowledge of basic facts on the processes, events and phenomena, over understanding through thought processing to 
practical application (Collins, Hammond & Wellington, 1997).  
Compared to traditional schools and learning styles, the application of educational software offers a set of 
advantages. While within the traditional teaching process it is not possible for a teacher to monitor every single 
student involved in an activity and control the direction which would lead students towards the set goals of learning, 
by using computers pupils are enabled to work independently in a controlled environment (Matijević, 2002). 
Computers can reduce the teacher´s effort because they offer programmes and tasks which guide students and secure 
a proper execution of the tasks. Thus, the process of learning is decentralised, directed towards experiential learning, 
while pupils are compelled to rely on their own strengths and are not obliged to constantly follow the teacher´s 
instructions. In that context, pupils are not merely passive listeners in a classroom, but active participants who work 
independently through a programme and set their own tempo. 
Contemporary authors especially emphasise the possibilities which educational software offers in the field of 
pupils´ independence that enables them to advance in their own pace. These possibilities are especially visible in the 
segment of differentiation and individualisation of a teaching process (Newel, 1990). In the process of the 
individualisation of learning a personal tempo is unique to every individual and it depends on their previous 
knowledge, motivation, learning styles, understanding and, more importantly, on their abilities to adjust their 
thought processes to the complexity of the tasks (Pritchard, 2009). The significance of pupils´ activities while 
learning through educational software is emphasised by those authors who perceive computers as tools which enable 
the pupils to become acquainted with a problem, to present the problem in an orderly fashion and find creative 
solutions, where the active use of computers is a tool of thought (Papert, 1980). It is important to emphasise the 
advantages offered by educational software with regards to the problem-based learning, because good programmes 
offer a suitable form of help, useful suggestions, impulses, incentives and additional explanations for the purposes of 
arriving at the solutions (Gerlič, 2011).  
A tremendous multimedia potential of computers has made them a significant medium for learning and 
experience building, which is an aspect of the computers that both pupils and teachers love the most. Learning 
through educational software contributes to the development of a research approach in pupils, it leads them towards 
an independent research, it enables an interaction of available information and significantly influences the 
development of cognitive skills in pupils (Dillon & Gabbard, 1998). As a significant determinant of learning through 
educational software one can point up the great freedom to learn, especially with regards to pupils´ independence in 
the area of research. This, on the other hand, can pose a problem for some pupils, since it needs certain previous 
knowledge and adequate learning strategies (Williams et al., 1995). It is considered that educational software has a 
motivational role because it encourages pupils to activate silent knowledge in order to become aware of their own 
knowledge and learn how to manipulate it (Collins, 1995). The tools of modern educational technologies are 
attractive, they attract pupils´ attention, activate their senses, break the monotony, contribute to active learning. 
Various applications, topics and events which are visually presented become real if they are easily embedded into 
the existing experience, easily decoded and assimilated (one believes in what one sees). In that context, the tools of 
educational technology provide a new perspective on a modern teaching process, because they fulfil every condition 
for the development of all pupils´ capacities, and it is precisely this requirement that represents the education of the 
future and paves the way towards it.  
Bearing in mind the theoretical assumptions about a great significance and an enormous contribution of 
educational software to the improvement of the learning repertoire, it is quite necessary to research more thoroughly 
into the relationship between pupils and educational software and confirm these theoretical assumptions in practice. 
For that purpose, a research has been conducted with the aim of determining the pupils´ attitudes on learning 
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through educational sofware, bearing in mind that pupils are the most important participants in a modern educational 
process. This paper is based on an empirical experimental research during which the pupils of the fourth grade of 
primary schools had been offered to participate in an experimental model of learning within the Nature and Society 
course, after which the pupils were offered to fill in questionnaires in order to enquire into their attitudes and 
opinions on the conditions in which they would have liked to learn, which methods of teaching and learning suited 
them best, what their impressions on the advantages and disadvantages of educational software were. The 
intersection of adequate variables has provided us with relevant statistical data which can constitute a base for the 
future research into this topic. 
2. Purpose of the research 
The aims of the research were directed towards examining the application of educational software in schools for 
the purposes of introducing innovation to a teaching process. In the narrow sense, the aim of the research was to ask 
the opinion of students on the matter of learning in computer-equipped rooms and by using a computer software. 
In accordance with the set objectives one can point out the following research tasks: 
x Examine the attitudes of pupils on learning through educational software (pupils´ preferences regarding 
educational software learning; learning in computer-equipped rooms; impressions – feelings of students 
regarding the application of educational software) 
x Seek the opinion of pupils on advantages and disadvantages of learning through educational software (positive 
and negative reasons for learning through educational software) 
 
3. Methods and materials 
The paper applies a descriptive method which was chosen in accordance with the nature of the research and its 
goals and tasks. 
3.1. Time and place of the research 
The research was conducted in the school year of 2012/2013 in the Southern Serbian region, in the cities of 
Aleksinac and Niš. 
3.2. Population and sample selection 
The sample of the research comprised the population of pupils attending the fourth grade of primary schools. The 
sample was appropriate due to the fact that we have surveyed only those pupils who use computerised classrooms in 
their schools and thus have the opportunity to use educational software in their work. 
3.3. Type of study 
The research belongs in a group of empirical researches conducted on a sample of respondents from a school 
practice. 
3.4. The variables 
The independent variable in this research is a realisation of the teaching process by means of computers 
(educational software), while the dependent variable was comprised of pupils´ attitudes on learning in a 
computerised classroom through educational software. 
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3.5. Data collection 
The data were collected in the field, in the schools attended by the respondent pupils. The pupils were informed 
how to fill in their questionnaires, and then they were enabled to independently fill in the questionnaries in 30 
minutes time. 
3.5.1. Data collection method 
 
The data were collected by surveying the pupils, on the basis of a specially designed instrument. The statistical 
data processing has been done by means of a standard statistical apparatus and it dealt with the percentage 
calculation, arithmetic means and standard deviation, as well as with calculating the statistical significance of 
differences between arithmetic means. The testing of the hypothesis has been done through t-test and x2-test. In 
drawing the statistical conclusion we have used logical and statistical form on the basis of a quantitative and 
qualitative analysis of the obtained statistical results. The data obtained from the empirical part of the research have 
been processed by means of the SPSS (ver. 12.0) statistical computer software. 
3.5.2. Data collection tools 
 
The tool used in the research was a purpose-made questionnaire which consisted of 12 closed questions. The 
respondents were offered with clearly defined alternatives which were directly connected with the goals and the 
questions of the research. 
The discrimination of the questionnaire was determined by means of the Ferguson coefficient which was at the 
δ=0,912 level, which we considered acceptable for the purposes of the research, while the reliability of the 
instrument was checked on those questions in which we calculated the coefficient of the internal Cronbach 
consistency, which in our case was also acceptable, because the level of the value was α=0,816. 
3.5.3. Data collection time 
 
The research data were collected in a longer time span. We visited each school successively, and so the time for 
data collection spread over the period which lasted from the end of the year 2012 to April, 2013. 
3.6. Limitations of the study 
The limitations of the research are related to the sample (first and foremost with respect to the number of the 
respondents, which is relatively small and which is not a good basis for generalisation), as well as to the region 
where the research was conducted. Namely, it is a well-known fact that the southern part of Serbia is the least 
developed. Consequently, the schools there are poorly equipped with modern educational technologies. The 
limitation can also be reflected in the instrument that offers closed questions, which prevents the respondents to 
explain their answers in more detail. 
3.7. The generalisability of the study 
Since the number of the respondents was relatively small, it is safe to assert that the study might not constitute a 
good basis for generalisation. This has been pointed out as one of the limitations of the study. 
3.8. Research ethics 
In the process of writing the paper we have honoured the ethical codex of a researcher. The data have been 
analysed objectively, and the interpretation of the data offers a critical review of the obtained data. The theoretical 
part, as well as the bibliography, offer correctly listed theoretical sources. 
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3.9. Data evaluation 
The obtained data provided the expected answers to the research questions. However, we cannot be fully satisfied 
with the data, especially when it comes to the poor usage of educational software in schools, even in the conditions 
when schools do meet the material and technical conditions, i.e. even when they do have computer-equipped 
classrooms. 
4. The results of the research and their interpretation 
The results of the conducted research have confirmed that the set hypothesis has provided the expected answers 
to the research questions. Table 1 shows the preferences of pupils regarding the application of educational software 
in the classroom. The data from the table show that out of the total number of surveyed pupils (212), 154 (96.8%) 
prefer the computer-aided teaching, while the rest of the students still incline towards the traditional way of 
teaching. 
Table 1: The application of educational sofware – pupils´ preferences 
Do you like this way of 
learning 
Computer-aided teaching 
Total Computing Yes Computing 
No 
yes f 149 48 197 f%  96.8 82.8 92.9 
no f 5 10 15 f%  3.2 17.2 7.1 
Total f 154 58 212 f%  100.0 100.0 100.0 
 F2 12.550   
df 1   
p 0.001   
 
Table 2: Learning in a computer-equipped classroom as a desirable way of learning at school 
What is the best way of learning at school 
Computer-aided teaching 
Total Computing 
yes 
Computing 
no 
We should not go to the 
computer-equipped classroom 
again 
f 5 10 15 
f% 3.2 17.2 7.1 
We should frequently learn by 
using computers 
f 109 30 139 
f% 70.8 51.7 65.6 
We should have each lesson at 
the computer-equipped 
classroom 
f 40 18 58 
f 26.0 31.0 27.4 
Total f 154 58 212 f% 100.0 100.0 100.0 
F2 14.390   
df 2   
p 0.001   
 
Table 3: The impressions-feelings of pupils during the application of educational software 
Impressions-feelings of pupils f f% 
I did not know what I was expected to do until it was explained in 
detail 15 7.1 
I was afraid that I was going to fail the expectations of others 23 10.8 
I felt both pleasure and excitement because of the new way of 
teaching 139 65.6 
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I could learn in my own pace 176 83.0 
No one bothered me 155 73.1 
No one mocked me when I was erring 146 68.9 
 
 
Figure 1: A graphic representation of feelings – impressions of the respondents during their work in the computer-equipped classroom 
 
 
 
Figure 2: Positive reasons for the pupils to learn through computers 
 
 
Figure 3: The reasons for the pupils not to learn through computers 
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5. Discussion 
The results presented in Table 1 show that out of 154 surveyed pupils who used computers in the classroom 
96.8% of them answered that they liked the new way of learning, while 3.2% answered that they did not like this 
way of working. On the other hand, out of 58 pupils who did not use computers in the classroom, but who are 
acquainted with that form of learning, 82.8% responded that they were in favour of this sort of work, while 17.2% 
responded negatively. The difference between these two groups was small, just like in the previous case, but still it 
was significantly different (F2(1) = 12.550, p=0.001). We could also observe the same group of 15 respondents 
(7.1%) who were consistent regarding their negative attitude towards learning through computers.  
After crossing these variables (Table 2) we were presented with the results which show that there is a statistically 
significant difference between the respondents who attended/did not attend computer-aided lessons, as well as the 
difference in their attitudes towards the best style of learning at school (F2(2) = 14.390, p=0.001). Out of 154 
respondents who used computers in the classroom only five respondents (3.2%), after the programme had been 
presented, considered that it was better to learn without the computer, 109 (70.8%) considered that one should often 
use computers to learn, while up to 40 (26 %) respondents considered that every single lesson should be realised in a 
computer-equipped classroom.  
The results presented in Table 2 show that out of 58 respondents who did not use the computer in the classroom, 
ten of them (17.2%) believed that it was better that they did not go to the computer-equipped classroom again, 30 
(51.7%) believed that it was good to often learn through computers, while 18 (31%) believed that they should use 
the benefits of the computer-equipped classroom every single time. From the aforementioned we can conclude that 
the attitude of pupils towards the use of educational software is immensely influenced by the application of the 
software in the classroom.  
The results of the research speak about the impressions – feelings of pupils while using educational software 
(Table 6 and Figure 1). Namely, the respondents could have chosen more than one answer, so it is conspicuous that 
the largest number of them decided to point out the benefits of this way of learning: that they were able to learn in 
their own pace  (83%); that they were not bothered in the process of learning (73.1%); that they were not mocked 
while they were erring (68.9%); and that they felt satisfied and excited as a result of a new way of learning and 
teaching (65.6%). 
Aside from the option regarding a potential fear from the new model of teaching (which was greeted by 10.8% of 
the respondents), and aside from the fact that they did not know what they were expected to do (7.1%), the results 
obtained point that all other offered options, which were greeted by at least two-thirds of the respondents, are in a 
close connection with the characteristics of a multimedia approach to teaching. Thus, by analogy, we can conclude 
that the majority, which has a positive attitude towards the use of educational software, is predominant.  
The data obtained by means of the research point to the reasons why the respondents liked or disliked the way of 
learning through educational software (Figure 2). 
If we take a look at the offered options in the Figure 2 legend above, we shall observe that they represent some of 
the main features of educational software and multimedia approach to teaching (independence, higher motivation, 
engagement of all senses, timely evaluation of knowledge). Bearing in mind that between these multiple choices the 
respondents chose each option with more than 50% per cent of representation (from one half to two-thirds) we can 
conclude that they have generally confirmed the presence of the said features, as well as that these features are 
absolutely favourable in the teaching process.  
However, on the basis of the represented results obtained from the survey one can notice the consistency of the 
15 (7.1%) respondents who oppose the very process of learning and working, as well as the general application of 
computers in the classroom (Figure 1). The precise reasons for their objections we could not fully establish, but 
through this question and possible answers to it (provided in the legend) we tried to reach at least few of them 
(Figure 3). Thus, we have established that 6.1% respondents stated that this kind of work did not suit them because 
they needed to read everything on their own and seek explanation for those things that were not clear to them, as 
well as that computer was not as mild as a teacher when they made a mistake (5.7%). For 5.2% of the respondents 
one of the reasons why they did not like or were not used to individualised work was that they missed socialising 
with their friends, and 4.2% pointed out that it was crucial for them to be aware of the results of other students in the 
class in order to prove themselves better. Also, there is yet another reason for discontent, at least with one part of the 
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respondents, and those are the respondents belonging to a group which so far did not achieve the expected results 
with respect to a better quantity and quality of learning by applying educational software. 
On the basis of the results obtained both from the questionnaire and crossed variables we can conclude that we 
have provided adequate answers to the posed research questions. The results of the research have confirmed our 
doubts about pupils´ viewpoint that computers are not sufficiently used in primary schools, especially when it comes 
to active learning and individualisation of the teaching process. However, we are encouraged by the data which 
show the readiness of a large number of pupils to use the tools of modern educational technology, that they see the 
advantages, and that they believe that such models of innovative learning should be present in schools to a larger 
extent. 
6. Conclusions and suggestions 
The paper aimed at the research into the application of educational software in primary schools, first and 
foremost from the perspective of pupils. It is a well-known fact that a modern organisation of teaching cannot be 
imagined without the application of modern infomation technologies, as well as that modernisation of the didactic 
and methodological aspects of the school work is not possible without applying new didactic means and learning 
strategies. Starting from the attitude that the application of educational software in the process of teaching 
significantly contributes to the innovation of the teaching process and work in general, it is inevitable that the 
current state is researched into in particular educational institutions. A small number of the conducted researches on 
the topic of applying educational software in Serbia point to the fact that this topic has not yet been sufficiently 
studied in our country, as well as that the application of educational technology demands an objective review and a 
radical reorganisation of the entire school system. The flows of the IT stated in the official document The strategies 
of the development of an IT society in Serbia (2009), also point that there is a greater need for computerisation of the 
educational system.   
Although our research is a humble contribution to the increase in the use of educational technology in primary 
schools (considering our sample, first and foremost), we believe that our conslusions point to a particular state in 
school practices on the basis of which one can offer adequate suggestions.  
In the first place, primary schools should be better equipped with the tools of modern educational technology, 
because during the realisation of the research we have established that many schools did not possess proper 
computer-equipped classrooms, and even if they did those were used neither properly nor sufficiently. From the 
obtained data presented in Tables 1 and 2 one can conclude that pupils themselves prefer their lessons to be given 
through educational software and that most of them would like every single lesson to be realised in a computer-
equipped classroom. It is clear that in the current school practice these wishes cannot be fulfilled, first and foremost 
because of the poorely equipped schools, although other reasons can also be found: insufficient competence of 
teachers when it comes to using multimedia tools, the aspiration to maintain the domination of a teacher as the only 
source of knowlegde, a traditional approach to teaching or a lack of trust in pupil´s capacities when it comes to 
individual work, etc. From that perspective, the first step, i.e. the suggestion, deals with the change of the existing 
state by introducing better equippment in schools, as well as by organising the necessary training of teachers in the 
field of application of educational software.  
The next step is a change in the process of teaching, especially in the segment dealing with individualisation of 
the teaching process in which the application of educational software can be extremely significant. The data 
obtained from researching into the emotional component, feelings and impressions of pupils while they work with 
the software (Table 3), as well as the advantages of learning in such a fashion (Figures 1 i 2), led us to the 
conslusion that positive attitudes of pupils dominate, and that they are generally satisfied with the new tools of 
learning which, unlike the traditional way, can teach them a lot through play, in an interesting fashion. A significant 
number of respondents emphasise the possibility of an individual work and the fact that they received the feedback 
almost immediately, which points to their need to learn individually and work independently. On the basis of these 
attitudes of pupils one can conclude that there is a need for individualisation, which in this current reform process 
represents the recommendation or a request for the change of the teaching process in accordance with individual 
potentials of each pupil.  
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However, one should not lose sight of the results of the research which point to a certain number of students (15 
of them, i.e. 7,1%), that express their mistrust of or resistance towards any innovation in teaching, especially when it 
comes to educational technologies (Figure 1). Although those students are rare, the reasons that they state are mostly 
connected with an independent approach to learning and the personality of a teacher, while these are followed by the 
need to socialise and compare with others. Interpretations of these attitudes of pupils can be various, although the 
most likely explanation would be that they are accustomed to the traditional way of learning, a passive role, as well 
as to the insufficient development of their capacities for independent research and work. The point of these attitudes 
is in the fact that a school practice is still dominated by classical forms of work, first and foremost by frontal way of 
teaching in which pupils are mostly passive, and thus the requests posed by new educational technologies 
(independence and research spirit) are a problem for this group of pupils. The possibility of changing the attitude 
lies in the organisation of a group learning on the computer (which is also possible by applying a specific software) 
which would compensate for the need to socialise with other pupils and, at the same time, stimulate pupils to do an 
independent research, to find new sources of knowledge, develop independence at work, etc.  
The results of this research are a good basis for further studying of this topic, from the standpoint of pupils and 
teachers, other employees at school and other researchers. In order to do the research into educational softwares in 
the process of teaching it is necessary to examine the attitudes of teachers, to do a self-evaluation of their 
competencies in the field of IT and the possibilities of its application to other areas of a school work. Likewise, 
certain guidelines for a future research are also the questions relating to an experimental checkout of the software 
within different courses and on different levels of education, but first and foremost in primary schools. 
6.1. Usability of the research results 
 Although one cannot make generalisations on the basis of the results of this research, nor can one offer general 
conclusions, the results of the research can be applied both on practical and theoretical levels. Regarding the school 
practice, the results can be useful in the process of improvement of the existing situations in schools with regards to 
increasing application of educational technology, especially educational software, since the research points to their 
insufficient exploitation. Pupils´ opinions on the greater need for the application of modern technology can serve as 
a guide mark to teachers who, as a result, should change their existing practice and traditional methods of teaching. 
From a theoretical point of view, the results of this research make a good foundation for further study of this 
topic. The obtained results can serve as a motivation for the future research with regards to the application of 
educational software in the teaching process, first and foremost with respect to research into opinions and attitudes 
of teachers on the improvement of the teaching process by means of educational software or by designing a new, 
more improved, software. 
Some future research can also be related to the self-evaluation of teachers, their competencies in the field of 
information technologies and the possibilities of their application in other areas of school work. Likewise, certain 
guidelines for future research can also be found in the questions relating to the experimental verification of the 
software within different teaching courses and at different levels of education, especially in secondary schools. 
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